INTRODUCTION

RESULTS
Firstly we wanted to find out whether the experimental and the control group improved their game skills due to our experimental programmes. A statistical analysis of the data showed that both groups achieved a remarkable improvement in passing and dribbling skills (p<0.05 or p<0.01). In addition to it both groups improved their shooting skills however we found statistical significance only in the experimental group (p<0.05) (Figure 1, 2) . Consequently a question arose whether any approach caused better game skills' improvement and if yes which one it was, TGfU or a technical approach. An answer for this question is shown in Figure 3 . Despite better performance in tests achieved by the experimental group the results were not statistically significant. Therefore we could observe in our case that both approaches to teaching basketball had similar effects on learning game skills.
Figure 3 Comparison of groups' game skills
Secondly we focused on effects of examined approaches on procedural and declarative knowledge of our probands. It is well known that in sport games declarative knowledge is concerned to the rules of the game and procedural knowledge is considered to be a tactics or a strategy of the game. Figure 4 shows that the experimental group gained better general knowledge of basketball during the intervention compared to the control group (p<0.05). Furthermore this group taught by TGfU achieved higher percentage in questions regarding both rules and tactics nevertheless these results were not statistically significant. In our study TGfU seemed to be more efficient approach to teaching basketball in understanding rules and principles of the game. Thirdly we tried to explore the difference in effects of TGfU and the technical approach on game performance. Figure 5 shows that 64% of the control group achieved week or very week performance whereas only 28% students of the experimental group were evaluated as week or very week. On the contrary good or very good performance was achieved just by 10% of the control group whereas it was achieved by more that 50% of the experimental group (p<0.05). Undoubtedly students taught by TGfU showed much better game performance in 3-3 basketball than students taught by the technical approach. 
DISCUSSION
Our results support a premise that TGfU does not neglect teaching game skills as some people may mistakenly believe. On the contrary according to Thorpe and Bunker (2010) , the model has always addressed the importance of the skill but with the notion that it is the best developed in circumstances the most closely resemble the situation in which they will be used. The results support the idea that skills as well as tactics can be learnt in the context of the game. They also support the foundation that TGfU as a problem-solving approach improves knowledge of games and games performance (Mitchell, Oslin and Griffin, 2003) . Alternatively we could say that it is more efficient to let children discover and learn rules of the game and game tactics by playing games than to teach it while performing some drill exercises which are far from the game context. However we need to add that the written test might not be the most appropriate tool to measure procedural knowledge of the students because real game conditions are still different after all. Ultimately it is not a surprise for us that the children taught by TGfU were able to play basketball better that those led by the technical approach. The experimental group gained much more experience in playing itself what we could observe in the results of game performance of both groups. Thomas and Thomas (1994) suggest that multiple measure of skill, knowledge and game performance should be used in sport research because of the complex nature of sport performance. To determine which approach, TGfU or a technical
CONCLUSION
